Pupil premium strategy statement

This statement details our school’s use of pupil premium funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the
effect that last year’s spending of pupil premium had within our school.

2023 Review

2024 Review

School overview

Detail

Data

School name

Immanuel & St Andrew
Primary School

Number of pupils in school 432

Proportion (%) of pupil premium eligible pupils 17.1%
Academic year/years that our current pupil premium strategy plan 2022 - 2025
covers (3 year plans are recommended)

Date this statement was published November 2022
Date on which it will be reviewed November 2025

Statement authorised by

Suzette Coleman

Pupil premium lead Abbie Dellar

Governor / Trustee lead Simon Early
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £106,465

Recovery premium funding allocation this academic year n/a

Pupil premium funding carried forward from previous years (enter 0

£0 if not applicable)

Total budget for this academic year £106,465

If your school is an academy in a trust that pools this funding, state

the amount available to your school this academic year




Part A: Pupil premium strategy plan

Statement of intent

Immanuel & St Andrew’s commitment to pupils eligible for the pupil premium has its starting point in
the Christian gospel, which recognises the uniqueness and value of the individual and which touches
every area of human need. Christ’s ministry is characterised by His openness to, and concern for, each
person, in particular those needing support.

Immanuel & St Andrew offers a positive, safe learning environment for its community in which
everyone has equal and individual recognition and respect. We celebrate success and are committed to
the continuous improvement and fulfilment of potential and capacity in every child.

When making decisions about using pupil premium funding it is important to consider the context of
the school and the subsequent challenges faced. Our key objective in using the Pupil Premium Grant is
to diminish the differences in attainment between pupil groups. Through targeted interventions we are
working to eliminate barriers to learning and progress. For children who started school with low
attainment on entry, our aim is to ensure that they make excellent progress in order to reach expected
standards as they move through the school and to fulfil their potential.

Our belief is — and research evidence shows (eg EEF, John Hattie) - that the quality of teaching and
learning is the most important factor in the achievement of all pupils. This is particularly true for pupils
from less affluent backgrounds — if the teaching and learning is of the highest quality it will have the
biggest positive effect on these pupils.

Outstanding teaching and learning remains a consistent and relentless focus of the school. Quality first
teaching is the focus of our staff training, support from the senior leadership team and the teachers’
and support staff’s work during the normal school day. In addition to this, for children who need more
time and/or support to ensure they fulfil their potential (which may be for a multitude of reasons)
additional targeted intervention and support strategies are provided.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge Detail of challenge

number

1 Lower than expected started points in speech and language lead to initial gaps in
Reading data which widen as children go through the school

2 Attainment for disadvantaged children in RWM is below all children in end of KS1
outcomes

3 Gap between disadvantaged children and all children across RWM throughout school

4 High cross over between children are PP and those who are in another vulnerable
group (SEND, Black Caribbean, EAL)

5 Lack of engagement, resilience and confidence in disadvantaged children with limited
support from home, negatively affecting their readiness to learn

6 Many disadvantaged children do not have access to the same opportunities and
resources as other children at school

7 Disadvantaged children have higher levels of absence than the rest of the school

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will

measure whether they have been achieved.

Intended outcome

Success criteria

To increase the levels of progress and attainment
for PP children in Reading, Writing and Maths

- Support vocabulary development
- Ensure curriculum is accessible for all

- Continue to embed positive learning
behaviours for all

Pupils in receipt of PPG who do not have SEND
will do at least as well as their non PPG peers.

Pupils in receipt of PPG with SEND will make
good progress from individual starting points

To ensure PP children continue to achieve well in
Phonics and an increased number meet the
threshold for age expectations

Pupils eligible for PPG all pass the Y1 Phonics
Screening Check

Pupils eligible for PPG make as much progress as
non PP across KS1 in reading and achieve the
expected standard in line with other pupils

Improved learning behaviours and attitudes of
pupils eligible for PPG

- Attendance

- Parental engagement

Increased parental involvement and confidence
with the curriculum including with accessing the
school’s virtual learning platform

Improved attendance of pupils eligible for PPG
to be in line with school average




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic

year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £53,232

high quality teaching consistently
across the school

- Regular CPD for staff

- Embedding of Rosenshine
principles as focus for
pedagogy

CPD for staff will continue to
focus on Rosenshine principles
and on strategies for
metacognition

CPD for all staff both internal and
external focusing on supporting
teachers to meet their
development needs and ensure
best teaching and learning
practice across the school

pupil attainment, particularly for those from
disadvantaged backgrounds — EEF Attainment
Gap Report, 2017

Activity Evidence that supports this approach Challenge
number(s)
addressed

Communication and Language A well-balanced approach to developing early 1-4

development underpins EY and Literacy skills which gives pupils’ opportunities to

Year 1 practice so that the enjoy a language rich environment in the indoor

vocabulary gap closes and speech and outdoor provision. EFF Early Literacy

and language barriers are approaches - moderate impact Speech and

removed Language Link assessments identify barriers to

Focus during 2022-23 in EY on Communication and Language -EFF Early years

language acquisition and Intervention — moderate impact

vocabulary development

Training for EY and KS1 staff from

SALT

Continued development of a

language rich environment with

explicit teaching of vocabulary

across the school

SDP reflects priority of developing Quality of teaching is one of the biggest drivers of 1-4




Use of additional teachers in KS1 Small group tuition has an average impact of four 1-4
and UKS2 to support small groups months’ additional progress over the course of a
Additional teachers in UKS2 and year. It is most likely to be effective if it is
KS1 will continue to support small | targeted at pupils’ specific needs- EEF Small
groups Group Tuition, Moderate Impact for Low Cost
Additional support for EY, KS1 and based on moderate evidence
KS2 teaching through SLT and
Senior Teacher support
Internal and external support for Investing in high-quality teaching is the most 1-4
planning from subjects leads and effective way to improve the attainment of
consultants pupils. School should spend their pupil premium
Teachers access many funds on recruiting, retaining and developing
opportunities to develop their their teachers. The Sutton Trust 2021
practice.
School is continually using
external support for self-
evaluation and review of
provision
Effective training and use of EEF evidence indicates that tuition/ 1:1 1-4
teaching assistants to support conferencing can be effective on average
core subjects accelerating learning by approximately 5 months
Key training for teaching progress
assistants on vocabulary and
adaptations to learning
Continued planned CPD
opportunities for support staff
Phonics lead and English lead to EEF evidence indicates that Systematic phonics 1-4
improve literacy skills (phonics, approaches explicitly teach pupils a
writing, vocabulary) across the comprehensive set of letter-sound relationships
school for reading and sound-letter relationships for
- Training for all staff spelling
- Implementation of Jolly The Education Endowment Foundation guidance
Phonics report on Improving Literacy in Key Stage 2 makes

- Embedding of Jane Considine §even recorT'nmendatl'ons to |rT1prove Iltergcy skills

in KS2. The introduction of this scheme will

support with addressing 5 of these
Jolly Phonics implemented across recommendations
all Ygars; all st-aff received . EEF-KS2-lit-2nd-Recommendations-poster.pdf
training. Continue to embed this (d2tic4wvoliusb.cloudfront.net)
approach
Purchase of Jolly Grammar
programme to challenge and
support Phonics teaching into KS1
Whole school approach to EEF evidence suggests that a wide range of 1-4

feedback

- Targeted and personalised
feedback

- Daily and weekly review to
cement knowledge and skills

feedback approaches impacts positively, with the
highest impact when it comes from a teacher. Low
attaining pupils benefit more from explicit
feedback than high attainers.



https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf?v=1637856949
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf?v=1637856949

- Explicit links made across the Feedback | EEF

curriculum (educationendowmentfoundation.org.uk)
Whole school approach to social EEF evidence indicates that SEL approaches have 5-7
and emotional learning a positive impact on learning, on average 4
curriculum months over the course of an academic year

Impact of Lambeth Mental Health
Support Team to target key
children needing SEMH support

Learning mentor to support key
children across the school

MH training from Catholic
Children Society, MHST, EP
services for all staff

Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £26,616

Activity Evidence that supports this approach Challenge number(s)
addressed

Additional and targeted Several toolkit reports support that TA’s are 1-4

TA provision and training | most effective when directed to a specific

to meet the needs of PP target or intervention.

children through in class
and intervention

One to one tuition | EEF
support.

(educationendowmentfoundation.org.uk)

Reading - Daily reading,
Rapid Read, Jolly Phonics
Weriting — Jolly Phonics,
no more marking, writing
conferencing

Maths — daily Maths
interventions, Third
Space

Increased number of
children accessing Third
Space

Additional booster
sessions for targeted
children across the
school

Third Space to continue

Additional interventions
to continue using 1:1

adults
Interventions targeting A well-balanced approach to developing early 1-4
specific children in EYFS Literacy skills which gives pupils’ opportunities

tailored to the needs

6


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

assessed at the start of
the year (l.e. SALT)

to enjoy a language rich environment in the
indoor and outdoor provision.

EFF Early Literacy approaches - moderate
impact Speech and Language Link assessments
identify barriers to Communication and
Language -EFF Early years Intervention —
moderate impact

EAL lead to monitor
interventions for
children new to English
across the school

EEF evidence indicates that small group tuition
approaches can support pupils to make
effective progress by providing intensive,
targeted academic support. The approach
allows the teacher to focus on the needs of a
small number of learners and provide teaching
that is closely matched to pupil understanding

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £26,616

Activity Evidence that supports this approach Challenge number(s)
addressed

Dedicated Attendance, EEF evidence indicates that Parental 5-7
Welfare and Inclusion engagement has a positive impact on
Officer average of 4 months’ additional progress.
- Supporting parental Parental engagement | EEF

engagement (educationendowmentfoundation.org.uk)
- Enabling access to

financia.l./ EH support | The DfE publication of Working Together to

for families that need it | |mprove Attendance highlights the need for
- Monitor attendance a clear focus on deploying attendance

and punctuality of all systems effectively and having clearly

children, with a focus assigned responsibilities for the

on PP implementation of the policy and escalation
Termly attendance review of procedures.
meetings as part of Working together to improve school
safeguarding processes attendance - GOV.UK (www.gov.uk)
Training for AWIO to
continue to support
attendance and families
with low attendance
After school clubs and trips The government report, ‘An Unequal 5-6
subsidised for PP children Playing Field’ conducted by The University
Extended breakfast club of Bath, found that children who do
provision for PP children participate in extra-curricular activities gain

. . confidence and build up their social skills
Continued provision of L

- . which is much sought after by employers.
subsidised trips and . .

. ) They are also more likely to aspire to go on
experiences for PP children ’ ]
to higher or further education.

School trips and EEF evidence indicates that Outdoor 5-6

experiences planned so

Adventure Learning might provide

7



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/extra-curricular-activities-soft-skills-and-social-mobility
https://www.gov.uk/government/publications/extra-curricular-activities-soft-skills-and-social-mobility

that all PP children
experience a variety of trips
(to include cultural capital)

opportunities for disadvantaged pupils to
participate in activities that they otherwise
might not be able to access. Through
participation in these challenging physical
and emotional activities, outdoor adventure
learning interventions can support pupils to
develop non-cognitive skills such as
resilience, self-confidence and motivation.

Focus on SEMH and SEL for
PP children

- SENDCO support and
increase of SENDCO

team
- MHST
- ELSA
- Social skills
- Mentoring
- Counsellor

EEF evidence indicates that SEL approaches
have a positive impact on learning, on
average 4 months over the course of an
academic year

Total budgeted cost: £106,465




Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022 - 2023 academic year.
Throughout the year we have supported pupil premium children by:

e Focusing on CPD and consistency in quality of teaching and learning across the school

e Providing additional support via a range of specialists and agencies for a year-on-year increase in
the number of vulnerable children, including those who are looked after

e Providing small-group interventions with a focus on reading, writing and maths (teacher and TA
led)

e SALT and EP support across EY and KS1 to support language acquisition and development

e Focus on equity and representation for all groups of children

e Inclusion and Attendance Team monitoring and supporting key families with engagement,
punctuality and attendance

e Continued enrichment opportunities for children and subsidised opportunities for children with
PPG

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic year.
This will help the Department for Education identify which ones are popular in England

Programme Provider
Bugclub Pearsons
Nessy Reading Nessy
Third Space Third Space
IDL IDL
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